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Abstract
This is a massive shift from earlier policy, and puts a new burden on elementary school teachers who 
must implement the curriculum, but have little English pedagogical training. This case study examines 
an existing elementary school training program for undergraduates at a Japanese university, and its 
training for students to mobilize their knowledge could improve teaching programs.
Introduction:
 English language’s status as a lingua franca has been growing in the 21st
and education reform around the world in non-native English countries to develop primary and 
secondary school graduates with English communicative competence is on the rise. Japan is no exception 
in this regard, and Japan’s government Ministry of Education, Culture, Sports, Science and Technology 
English, a common international language, crucial for Japan's future” by making English a mandatory 
per year at the 5th and 6th
elementary schools, calling the subject “Foreign Language Activities” where the English language was 
mostly of primary focus, but at the school’s discretion it was possible to teach any language or have 
students learn about other cultures in Japanese. With this new subject to be added to the curriculum, 
teachers and future teachers alike must now possess knowledge of English, which many do not. 
 The introduction of an entirely new school subject into elementary school creates problems for 
practitioners in the field as well as university training programs that now need to shift their entire 
curriculum to add a new component. The execution of this new curriculum falls on homeroom teachers 
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 The purpose of this paper is to provide a look into an existing Japanese university’s early childhood 
education’s training program preparing future elementary school teachers to enter into this new scenario 
at a university in central Japan, a school which has had English as an elective in its childhood education 
to assess student confidence to meet these parameters, as this would be the teaching environment in 
rd and 
4th year participant responses.  
curriculum and how it prepares students. Following will be a description of the survey and a discussion 
of the results and implications. 
Background
The Ministry of Education and English Language Learning Policy Over Time in Japan
every ten years to guide public school education goals and objectives toward skills they deem the 
Japanese population need to be competitive in society. A CoS will be released, announcing policy to be 
implemented in the future, allowing for transition time from the old policy to the new policy. While the 
policies regarding English language have slowly shifted over time to encourage communicative activities 
 became more focused on Japan’s place in a globalized world, and recognized 
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English as an essential 21st
to increase Japanese society’s overall English ability to make it more competitive on the world stage. In 
in transition between the former policy of “Foreign Language Activities” and the implementation of 
th and 6th grade are meant to “foster a 
positive attitude toward communication instead of teaching language as a school subject” and mandated 
from the title of this class because the curriculum was designed to raise interest in foreign languages 
th grade, not 
explicitly teaching English in elementary schools. This caveat allowed HRTs to use Japanese in the 
classroom, or utilize ALTs as primary teachers, thus evading the lack of their own English training or 
lead the need to English classes.
th and 6th grade level, and the previous Foreign Language Activities curriculum 
rd and 4th grade level. This will lead to a dramatic shift in time allocated to these 
th 
and 6th rd and 4th





















Foreign Language Activities 
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 Additionally, with English as a formal subject, HRTs take on new roles in these classes, now 
needing to teach targeted phonetics, lead English activities, and have a pedagogic understanding of 
lessons and managing ALTs. For required skills, students should “cultivate fundamental knowledge and 
gap between intended policy and the practical ability of HRTs’ English ability.
Gap Between Policy and Practice: HRT Role as Primary Teacher and Managing ALTs
many challenges for teachers. In previous changes to secondary school English curriculums, it has been 
and even experienced Junior High School English teachers with training
Following will overview literature regarding elementary school HRTs potential to implement two 
is no reason to assume that elementary school teachers have an above average English ability compared 
 Additionally, “ALT management” is another major challenge for elementary school HRTs. ALTs 
th and 6th 
grade Foreign Language Activities. However, major communication issues have been reported between 
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school HRTs currently do not have the skills to successfully manage ALTs.
ability of current teacher practitioners’ to teach English as a subject in elementary school due to lack of 
training programs, with skills to teach English in elementary schools. 
 To investigate how students are being trained to teach English in primary school, the researcher 
looked at a Japanese university’s Childhood Education program. This school was selected because 
English language instruction for elementary school and junior high school has been a part of the program 
language instruction is absent from elementary school teacher training programs at Japanese universities. 
were asked:
Research questions:
in the university’s curriculum? How has this instruction impacted student confidence to teach 
pronunciation?
Research Site University’s Childhood Education Major 
 For this article, the university investigated was selected as the site for research of a teacher-training 
program for undergraduates in Japan due to its already established elementary school English elective 
program. The university is a private women’s college located in central Japan.  According to the school 
year in April. There are 16 full-time faculty in the major, with two full-time faculty and one part-time 
faculty teaching the majority of classes in the English language elective program. 
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 Students who enroll in the Childhood Education major train to obtain one or more of the following 
is necessary to have this credential, along with a period of student teaching. After the teacher obtains 
for example, teachers are contracted through city or prefectural government boards of education, and 
stationed at, necessitating pedagogic knowledge for teaching any grade at the school they are at. 
 Returning to the university’s curriculum, in order for students to successfully complete the major, 
students must complete either the kindergarten or elementary school license course curriculum. The 
cases license requirements have overlapping requirements, and so students usually elect to take multiple 
license courses. Participant demographics will be described in detail in the Participant Section, however 
this case study focuses on students taking the junior high school English language specialization 
license in addition to an elementary school license. The reason for this is because this elective course, 
professionals in tandem with elementary school license pedagogy, thus creating a teacher training 
training programs do not have an English language element because until now English has never been a 
forma school subject in elementary school.
 For universities in Japan to maintain accreditation, schools must submit course syllabi and school 
out as to what a training universities should provide, however, the details are left to each individual 
are building in their curriculum detailed in Table 2.
University training should include:
  1. Enhanced phonetics training
  2. Enhanced pedagogic training
  4. Research into education materials
  5. How to collaborate between elementary and junior high.
the department reported putting extra emphasis for training on this particular skill in their curriculum. 
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communication classes, pedagogic grammar classes, to culture classes. Please see Appendix 1 for a 
in detail about consonant and vowel sounds in English. In these classes there is a particular focus on 
and /l/, as well as /f/ and /h/. However, many of the communication classes along with some others also 
have pronunciation elements to the syllabus. For example, communication classes where students learn 
about English fairy tales and folklore involve learning and performing a story, where clear pronunciation 
strategies are included. Thus, the university’s English elective program does put a strong emphasis on 
clear English pronunciation.
 Students also have a variety of alterative opportunities that have a focus on pronunciation during 
their four years at university as well. During their third year, most students participate in a program 
where they read English books to young children at local libraries. There is also two-week trip to the 
United States during their third year where students participate in a homestay, as well as have the 
opportunity to teach in a local elementary school. 
deal explicitly with English instruction, and the three additional classes that teach about English in the 
with an ALT, however 8 classes in the program are taught by non-Japanese teachers, so students do have 
direct contact expressing themselves to non-Japanese people in English. 
create teachers who can negotiate future demands of teaching English in elementary school, it is relevant 
to see how students are responding to the curriculum. Thus, following is a survey designed to assess the 
Method
Materials and Procedures  
research site’s Childhood Education Major. The questions were written in both English and Japanese, 
 Additionally, as a follow-up to the survey, the researcher conducted casual, group interviews with 
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rd year participants, but unfortunately, the 4th year students were unavailable 
for interview.
Participants 
 The participants in the study were part of the research site’s Childhood Education major, and were 
rd year students, and 8 were 4th rd years, 
in addition to the elementary school and junior high teaching licenses, 8 participants were also taking 
courses to obtain kindergarten teaching licenses. Of the 4th years, 1 participant was taking courses to 
obtain a daycare teaching license. All participants were female. 
 All participants were Japanese native speakers with English as their second language. Their 
preexisting English language ability does have some bearing on this study as it impacts confidence, 
however the researcher did not have access to participant entrance examination data to gauge how they 
performed on formal assessment. But based on discussions with the participants’ instructors and his own 
observations, the researcher determined the students have intermediate listening, reading, and writing 
ability, with slightly low-intermediate speaking ability. Participants can understand the main points of 
rd and 4th 
years however there was a range of ability, with some students able to express more complex thoughts 
than others. 
Analysis 
 This survey was conducted with the purpose of assessing if students in the university’s Childhood 
Education major specializing in English feel confident to teach English at an elementary school 
analyze the student opinions. The results of the survey revealed that the 4th year students were far more 
rd
 For the first research question regarding confidence to instruct English pronunciation, the 
th year participant 
rd
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rd year students had just begun their time to 
read books at local libraries, and have not yet gone abroad to the United States through the university’s 
program to teach in American elementary schools, so likely their knowledge was not yet mobilized. 4th 
more similar results is that pronunciation classes fall in the 2nd year of the universty’s curriculum, thus 
all students have had formal instruction on English consonant and vowel pronunciation. Students clearly 
have some feeling that their own English pronunciation improved as a result of the curriculum. This 
rd and 4th
result of enhanced 4th year opportunity to try their skills with real students. 
rd year 
mean averages were lower compared to 4th rd year participant means in 
table 4, experience and time student teaching could explain the difference in results between the 4th 
rd and 4th year participants.




emphasis speaking language would be difficult to teach, thus gave them some apprehension. One 
participant mentioned that grammar focused tests allow for a clear assessment of what the students 
knows, where spoken language is much more difficult to assess. While pronunciation and giving 
classroom commands in English for increased input are part of the university’s curriculum, it is clear that 
 Additionally, one particular participant summarized a prevalent attitude reported among the cohort: 
it doesn’t matter if they are capable of reading and writing in English, if they feel can’t speak well then 
rd year participants did rate 
to a sense of being inadequately prepared to teach and assess English spoken language skills. 
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rd year participants had 
rd years. 
rd year mean 4th year mean Total mean
2.25 2.88 2.5
2.2
curriculum/lesson plan to an ALT.
teach. 1.58 2.15
rd year participants is lower than the 4th years, in fact almost half 
rd and 4th year students 
have had access to similar classes, with English communication courses being taught by non-Japanese 
th year 
participants having had more student teaching time, and also the fact that the 4th years have done a short 
rd year participants had particularly low confidence in this 
category, two particular opinions were prominent among students. The first was little opportunity to 
Japanese people. Statistically, only around 2% of the population in Japan is made of non-ethnic Japanese 
the classroom. Though the participants do speak in class, most pair work is done with Japanese students, 
and both usually have little communication barrier and can understand each other relatively well leading 
to a low level of meaning negotiation. However, there seemed to be anxiety about being unable to 
negotiate meaning with somebody who does not know Japan well, and who cannot speak Japanese, and 
a fear of inadequate communication ability to be understood among the participants. 
they do not know the proper vocabulary to express their ideas about pedagogy to ALTs. Participants 
expressed that though they do feel capable to some degree to talk about daily routines in English, 
they are unfamiliar with school vocabulary and explaining a lesson plan. All participants should have 
received training as to how to create a lesson plan in their 2nd year at the university, but this does not 
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well.
issues such as how to teach speaking skills in English, and how to explain lesson plans in English.
rd year mean 4th year mean Total mean
2.5 2.1
express my thoughts in English. 4
rd and 4th year participant averages throughout the survey, so it 
rd years again when they become 4th years. 
Discussion
How are the “sounds of the language (English)” from the MEXT 2014 Course of Study manifested 
pronunciation?
 From interviews with instructors in the university’s Childhood Education major and inspection of 
the curriculum, particularly the English elective course, it is clear that the skills to teach the “sounds of 
in particular, these skills manifest themselves explicitly in two pronunciation classes, and implicitly 
in communication and skills classes. For the communication classes, instructors include both phonetic 
and supraegmental feature instruction, and also help students learn clear pronunciation of English 
Elementary School English course open to all students in the cohort, and the course is regularly attended 
elective, and also covers basic English pronunciation skills such as phonetics.  
 This instruction does seem to have had an impact on participants in the survey as they reported with 
― 55 ―
（ ）
ability. As was present throughout the entire survey, the 4th
rd




opportunity late in the program to mobilize knowledge of skills through volunteer programs at local 
teaching in the United States teaching in American elementary schools.
 One finding from the data to improve university teacher training programs is that it would be 
worthwhile to implement more opportunity for practical teaching time into curriculum to give students 
rd year students expressed during the interview that they don’t know 
how to teach speaking skills, instructor feedback would also be useful during practical training for 
students to understand the difference between effective and ineffective practices. Without confidence 
to teach going into the workplace, there is a possibility that young teachers could fall into the ad hoc, 
improvised teaching methods used by untrained teachers currently in elementary schools, thus negating 
the whole 4 years in the university program.
How does the university’s curriculum impact student confidence to “be in charge of an English 
th
rd years expressed opinions during the interviews that inability to speak English lowers overall 
more speaking practice into the curriculum. This of course must also be balanced with the opinion 
rd years that insufficient opportunity to interact with non-Japanese speakers makes 
them uncertain of how non-Japanese people will react to their English, so technology based classrooms 
connecting courses with students aboard could be an answer. An interesting follow-up study would be 
to see how a collaborative class with students from the research site and a class outside Japan where 
Conclusion
next CoS, but create capable practitioners who can grow and adapt to the changing needs of English 
education moving forward. The university’s Childhood Education Department has created a curriculum 
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there are still additional areas to consider especially student interaction with ALTs and team teaching 
education. 
 Findings in this study indicate that there are some student attitudes that need to be addressed in 
order to become successful teachers. Participants indicated that they feel their English level is low 
of students spoken English ability. That said, additional student practical teaching experience does seem 
th rd year students not as far along 
in the curriculum, so the addition of further practical training could have a positive impact on teacher 
in English, there is a need to have teachers entering the work force able to train veteran teachers in new 
to leave a grammar focused, test centered curriculum, the cycle will continue. 
based on student feeling toward their communication and pronunciation improvement. So with more 
attention to specific points of student anxiety coupled with the needs established by the government 
in Japanese classrooms, it is likely that student attitudes can be changed. Moving forward, more data 
direction to take to create a more targeted teacher training curriculum. One other direction is to do 
before and after a collaborative course with online participants from overseas. 
and traditions on grammar focused written tests that need to be overcome in order to successfully 
enact the communicative policies of the Japanese Ministry of Education at the elementary school level. 
Confident and capable teachers are necessary in order to achieve this paradigm shift, and therefore 
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The Research Site’s University Childhood Education English Elective Course List
English Communication A English Communication A
English Communication B English Communication B
English Communication C English Communication C
English Communication D English Communication D
English Communication E
English Communication F English Instruction A
English Instruction C
English Instruction A Elementary School English 
English Instruction B English Grammar for Communication B
Cross Cultural Studies Introduction to English Literature 
English Grammar for Communication A Elementary School English Instruction Practices
Introduction to English Studies English Discourse
English Pronunciation Seminar
Seminar
